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Abstract 

Individuals who are trained at university level are expected to work in appropriate jobs for their education. In this 
direction, a research has been carried out to determine the mediating role of academic procrastination behaviours 
under the influence of tourism education students' career intentions in tourism. In the descriptive study, the data were 
compiled with a questionnaire based on the literature. The universe of the research consists of undergraduate and 
graduate students in Turkey. The target population of the research consists of the students who reregister in the fall 
semester of 2016-2017 academic year for the Tourism Management program of the Faculty of Tourism and Tourism 
and Hotel Management program for the Vocational School of Tourism of the two public universities. The questionnaire 
was applied face-to-face between November 23, December 5, 2016, using the convenience sampling technique. The 
data of 462 questionnaires were subjected to factor analysis and stepwise regression analysis as well as descriptive 
statistics. It was determined that 9.3% of the planning and diligence can explain career intention in tourism. In addition, 
it was found that diligence was a partial mediator. The study concludes with the suggestion that students who want to 
pursue a career in tourism sector should achieve this not only with their planning but also with their diligence.  
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1.Introduction 

The university departments providing tourism 
education are on a continous increase. Although 
some of the university level tourism students have 
chosen to continue their careers in the tourism sec-
tor, others decide not to work in this sector for var-
ious reasons while they actually continue their ed-
ucation, during their internship or after graduation. 
While the interesting, exciting and valuable char-
acter of the sector have been found to have a pos-
itive effect on students' preference of a career in 
the sector (Kuşluvan & Kuşluvan, 2000: 257), on 
the other hand reasons like seasonality of tourism, 
insignificance of qualified personnel, non-institu-
tionalization of the businesses, job stress, irregular 
working hours, ever-decreasing real wage levels, 
person-sector alignment, promotion possibilities, 
problems of work-family conflict can be counted 
among the reasons that has a negative effect (Akın 
& Köksal, 2005: 443; Akyol & Zengin, 2012; 
Yanardağ & Avcı, 2012: 39; Kozak, 2005; Du-
man, Tepeci & Unur, 2006:65; Kuşluvan & 
Kuşluvan, 2000: 257). 

Whether the students’ view the events in tour-
ism sector in short-term and/or long-term affects 
their career development. One of the cultural di-
mensions of Hofstede's cultural values (Hofstede 
& Minkov, 2010: 493) is the long-term orientation 
that allows us to see time in a holistic way and to 
value the past and the future. Therefore, students 
can only adopt the traditions and work for future 
benefits in a long-term perspective (Bearden, 
Money & Levins, 2006: 457). The success of the 
students who are educated in tourism can be re-
lated to their academic activities. In this context, 
the term “academic procrastination” may be asso-
ciated with the students’ long-term orientations 
and career interests. Rothbulum et al. (1986) con-
sidered the academic procrastination as always or 
almost always delaying the academic tasks in hand 
and always or almost always feeling anxious about 
it at an uncomfortable level. The behaviors such 
as not performing academic tasks timely and leav-
ing them to the last minute are very important 
problems since how frequent they are among stu-

dents. Individuals may have many reasons for ac-
ademic procrastination behavior, such as inability 
to manage time, perfectionism or fear from failure.  

In this study, the long-term orientations and ca-
reer interests of associate degree (two-years) and 
undergraduate (four-years) students studying tour-
ism management are discussed. In addition, the 
mediative role of academic procrastination be-
tween the long-term orientation of students and 
their career interests is also examined. 

2.Literature review 

The long-term orientation has been handled by 
many authors within the individual and social di-
mensions. From a social perspective, some cul-
tures are open to long-term approaches and expec-
tations, while some others give more importance 
to the short-term approach (Ermurat, 2013: 54). 
Long-term orientation is a salient aspect of cul-
tural values of some nations and is considered to 
have an impact on consumer decision-making pro-
cesses (Bearden, Money, Levins, 2006: 456). 
Long-term orientation is the fifth dimension added 
by Hofstede after the original four cultural dimen-
sions that attempt to differentiate between eastern 
and western cultures. Other cultural dimensions of 
Hofstede are “power distance”, “uncertainty 
avoidance”, “individualism versus collectivism” 
and “masculinity versus femininity” (Öğüt & Ko-
cabacak, 2007: 150-155; Sofyalıoğlı & Aktaş, 
2001: 90). 

The long-term orientation is explained as the 
tendency towards long-range purposes and priori-
tize the actualisation of ideas that have a effect on 
the events after a long period of time (Lumpkin et 
al., 2010: 241). Hofstede describes the long-term 
orientation as opposed to the short-term orienta-
tion and positively correlates the long-term orien-
tation with the future orientation (Lumpkin et al., 
2010: 242). According to Hofstede (1991), long-
term orientation is a culture of positivity, dyna-
mism and future-orientation. It is associated with 
four positive Confucian values: “persistence (per-
severance)”, ‘ordering relationships by status and 
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observing this order”, “thrift” and ‘having a sense 
of shame’. (Fang, 2003: 48). Short-term orienta-
tion, however, represents a negative, static, tradi-
tional and past-oriented culture associated with 
four negative Confucian values: “personal steadi-
ness and stability”, “protecting your face”, “re-
spect for tradition” and “reciprocation of greet-
ings, favors and gifts”  (Fang, 2003: 348). 

Bearden, Money and Nevins (2006), tried to 
assess the development and determine the validity 
of long-term orientation. They applied the ques-
tionnaire which includes 8 items which reflect the 
tradition and planning angle of long term orienta-
tion to more than 2000 participants. Intracultural 
and intercultural individual differences of long-
term orientation were found. 

Nevins, Bearden and Money (2007) examined 
the relationships between ethical values, conserva-
tion of natural life, business ethics, long-term ori-
entation, respect for customs and planning. In two 
American universities, they applied a question-
naire which included 8 items to 292 college stu-
dents. Among the sample, 49% were female and 
95% of students were working at least part-time. 
It has been found that long-term orientated stu-
dents who are more devoted to planning and tradi-
tions attach more importance to ethical values.  

Long term orientations of students may be re-
lated to what they think about a career. Career; in 
terms of internal factors, is the tendency to self-
realization by specifying the direction and the path 
appropriate to the personality of the individual 
(Unur, Duman and Tepeci, 2004: 395). The con-
cept of career, which is not exactly corresponded 
with a Turkish word, is generally used to describe 
progress and the upward movement in hierarchy 
and is defined as the activity, responsibility, atti-
tude and behavior development of the individual 
in the work life (Sümer, 2016). Based on this def-
inition, the career interest can be defined as being 
inclined towards the development of this attitude 
and behavior and having a desire to make a career. 

Kuşluvan and Kuşluvan (2000) measured the 
attitudes of tourism students towards working in 
the tourism sector. They applied the questionnaire 
which included 91 items to 397 students. It was 

found that the students were less willing to pursue 
careers and did not want to continue their studies 
in the tourism sector after graduation. In many re-
spects, students evaluated the tourism sector neg-
atively. In the studies conducted by Kozak and 
Kızılırmak (2001) and Duman, Tepeci and Unur 
(2006) it is found out that students who did intern-
ship are more negative towards tourism sector 
compared to students who didn't do internship and 
seasonality has found to have an important place 
in this negative attitude. Richardson (2009) also 
found that students are negative towards career 
goals in the tourism sector. Yıldız (2013) has 
shown that the negative thoughts towards working 
in the sector have increased as it passes to the up-
per classes among the students receiving tourism 
education.  

Although most of the students develop a nega-
tive attitude towards tourism sector, you can see 
some positive attitudes from the students in some 
studies. For example; Türkay and Solmaz (2011), 
found the career interest of the students in tourism 
sector to be positive in their research conducted 
among the students received tourism education at 
high school, associate, undergraduate and gradu-
ate level. Baltacı, Üngüren, Avsallı and Demirel 
(2012) found that students who willingly prefer to 
study in the department are more willing to pursue 
a career in their field of study. Dinçer, Akova and 
Kaya (2013) found that students who are educated 
at associate degree level want to continue their ca-
reers in tourism sector and aim to be in top posi-
tions in the long term. 

In addition to the studies in which positive or 
negative attitudes of the students have been inves-
tigated, the presence of students who are confused 
or indecisive are also determined. Guzel, Akdag, 
Guler and Sener (2014) measured tourism percep-
tions of students studying tourism in Çanakkale, 
Mersin and Cyprus. Students from three different 
universities were found to be indecisive in their 
career interests. 

Roney and Öztimur (2007), aimed at measur-
ing perceptions of career in the tourism sector 
among the tourism students of three different uni-
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versities in Turkey. They applied the question-
naire composed of 12 items to 450 students. Stu-
dents' perceptions of career were neither positive 
nor negative. Willingness to be in the field; the de-
sire to work in the tourism sector after graduation 
and work experience were found to be important 
factors in shaping an image of a career in tourism.  

Another variable that may be associated with the 
long-term orientation of the students receiving tour-
ism education is the academic procrastination. Ac-
ademic procrastination is pointlessly delaying the 
academic tasks in hand and being uncomfortable 
with the situation (Solomon and Rothblum, 1984: 
503). Academic procrastination is a common event 
in the lives of the university students (Blunt and 
Pychyl 1998: 837). 

Solomon and Rothblum (1984) aimed to deter-
mine the frequency of academic procrastination of 
university-level students and the reasons for this 
procrastination behavior. Among the reasons for 
the academic procrastination are the fear of failure 
and work avoidance. Academic procrastination 
was not only a deficiency in time management or 
study habits, but also a complex construct that 
comprises behavioral, cognitive and affective 
components. 

 Ferrari (1991) compared the students who re-
ceived associate degree education and those who 
did not. Two separate samples were studied and 
the first sample consisted of 241 students and the 
second sample included 287 students. Since there 
were no male students, a questionnaire including 
Mann's (1982) decision-making delay scale and 
Lay's (1986) behavioral delay scale was applied to 
the female students who participated in psychol-
ogy classes. Based on these two independent stud-
ies, women found to procrastinate and anxiously 
avoid evaluation especially in the presence of au-
dience. These avoidance tendencies appear to 
have a motivational basis since there is no signifi-
cant difference in the cognitive thinking skills. 
These results support the clinical similarities of 
Burka and Yuen (1983), suggesting that the pro-
crastination is based on low self-confidence and 
high self-doubt. 

Ferrari, Parker and Ware (1992) examined the 
relationship between the students' academic pro-
crastination, self-efficacy and locus of control via 
the Myers-Briggs Personality Scale. Students 
have been found to be prone to academic procras-
tination. Blunt and Pychyl (1998) examined the re-
lationship between orientation status, tendency to 
boredom and academic procrastination. A positive 
relationship between decision-making and status-
based hesitation and a definite relationship be-
tween the tendency to be bored, state orientation 
and procrastination were found. 

Onwuegbuzie (2004) examined the prevalence 
of procrastination among the graduate students, 
and the relationship between academic procrasti-
nation and six dimensions of statistics anxiety. A 
questionnaire consisting of 51 items of statistics 
anxiety rating scale and 26 items of student pro-
crastination rating scale were applied to 135 grad-
uate students enrolled in the education research 
course. It has been found that procrastination is 
mostly about writing term papers, studying for ex-
ams and completing weekly reading assignments. 
In addition, it was found that the academic pro-
crastination was due to the fear of failing the 
course and worth of statistics, interpretation anxi-
ety, test and class anxiety, computational self-con-
cept, fear of asking for help and fear of teachers. 
Howell and Watson (2007) investigated the rela-
tionships between procrastination, achievement 
goal orientations and learning strategies among 
undergraduate students. Procrastination was found 
to be related negatively to a mastery-approach 
goal orientation and positively to a mastery-avoid-
ance goal orientation. Procrastination was also 
found to be related to greater disorganization and 
less use of cognitive and meta-cognitive strategies 
and it is revealed that disorganization and the use 
of cognitive strategies were most predictive of 
procrastination. 

Klassen, Krawchuk and Rajani (2007) con-
ducted two researches investigating the academic 
procrastination and 456 undergraduate students 
received a 16-item procrastination scale, a 12-item 
self-regulation scale, and a 10-item self-esteem 
scale. In the first research, the relationships among 
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academic procrastination, self-regulation, aca-
demic self-efficacy, self-esteem, and self-efficacy 
for self-regulation was examined. The results re-
veal that although other self-variables are related 
to procrastination, self-efficacy for self-regulation 
is highly predictive of procrastination tendencies. 
In the second study, the authors examined the ac-
ademic and motivation characteristics of “nega-
tive procrastinators,” the undergraduates who are 
most adversely influenced by procrastination. In 
this study with 195 participants who were classi-
fied as negative procrastinators found to have sig-
nificantly lower GPAs, higher levels of daily and 
task procrastination, lower predicted and actual 
class grades, and lower self-efficacy for self-regu-
lation. Ferrari, Özer and Demir (2009) examined 
the prevalence of chronic procrastination as a 
function of demographic variables. Ferrari et al. 
(2005) found that chronic procrastination was di-
vided into three types. These are; decisional (ina-
bility to make a decision within a specified time 
period); arousal (purposefully waiting until the 
last minute for a thrill-seeking sensation, yielding 
pleasure from “beating the clock”); and avoidance 
(delayed motivation by a desire to prevent perfor-
mance evaluation and fears).  

Within the scope of the survey conducted in 
2009, 354 participants were presented with a 5-
item Decisional Procrastination scale, 15-item 
Adult Inventory of Procrastination scale, and a 20-
item General Procrastination scale. As a result of 
the study, it was found that 17.5% of the partici-
pants were indecisive procrastinators, 13.8% were 
avoidant procrastinators, and 14.7% were arousal 
procrastinators. Results did not yield significant 
differences for gender or age on any types of pro-
crastination, which is consistent with other inter-
national samples. However, significant differ-
ences emerged depending on the number of chil-
dren such that Turkish adults who had more than 
three children claimed to be more indecisive rather 
than arousal or avoidant procrastinators. Respond-
ents with less than a graduate degree reported 
higher rates of indecision than did respondents 
with at least a graduate degree. Jadidi, Moham-
madkhani and Tajrishi (2011) examined the rela-
tionships between perfectionism and academic 

procrastination among the students of Tehran Uni-
versity. It was found that students with higher 
scores in perfectionism scale revealed more aca-
demic procrastination in comparison with individ-
uals with lower scores in the same scale.  

3. Research methodology 

3.1. Purpose of the research 

Career goals are very important for college-ed-
ucated individuals. Career interests may vary ac-
cording to the individual. Some of these individu-
als are students whose career goals are greater due 
to their long-term orientation. Students often fall 
in a tendency to academic procrastination through-
out their education. These delays are sometimes 
related to their goal of success, others are arbitrary 
academic delays. The aim of this research is to de-
termine whether the long-term orientations of uni-
versity-level tourism students influence their ca-
reer interests in tourism. However, it was aimed to 
determine whether the academic procrastination 
has a meditative role between their career interest 
and their long-term orientations. 

3.2. Hypotheses of the research 

Tourism is a sector that can be affected rapidly 
by many factors over time. Being a labor-intensive 
sector, employing qualified personnel in the sector 
is very important for sustainability. The desire to 
make a career in the tourism sector is extremely 
important especially in terms of students who are 
studying tourism. The career goals that started in 
the first years of student life display themselves at 
the highest level after graduation. Dinçer, Akova 
and Kaya (2013) have shown that students are 
willing to be in the tourism sector in the long run. 
In addition, it has been determined that those who 
prefer tourism programs willingly intend to make 
a career in the sector (Baltacı, Üngüren, Avsallı 
and Demirel, 2012). Successful planning and a 
bright future are positively related. (Brigham, 
Lumpkin, Payne & Zachary, 2014). For this rea-
son, since tourism students aim for a bright career 
in the tourism sector, the following hypothesis can 
be written, assuming that their long-term orienta-
tions may affect their tendency towards making a 
career in tourism sector. 
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H1: The long-term orientation of university-
level tourism students influences their career in-
terest in the tourism sector. 

Long-term orientation is a process that some-
times requires a lot of patience for the individual. 
While students want to achieve success in a short 
period of time during the training period, they 
need to capture this success in the long term. In 
some course’s success can be measured in the 
short term, while some courses it can be measured 
in the long term. Judith, Kenneth, John, Suzanne, 
and Andrew (2000) found that students were mo-
tivated by short term psychology lectures, enjoy-
ing the course and complete it successfully. Long 
term students often tend to procrastinate by post-
poning their work to another time in order to 
achieve their long-term goals (Solomon and Roth-
blum, 1984: 503). One of the reasons for this is the 
tendency to aim for perfection, that is, taking a 
higher grade. Jadidi, Mohammadkhani and Tajri-
shi (2011) found that students studying at the Uni-
versity of Tehran often resort to academic procras-
tination in defending perfectionism. The studies 
show that students aim for perfection and set out 
their success goals in the long term. The following 
hypothesis has been established in the light of 
these studies. 

H2: The long-term orientation of university-
level tourism students has an effect on the ten-
dency towards academic procrastination. 

Academic procrastination is unnecessarily post 
ponding what is to be done to another time and 
feeling uncomfortable about it (Solomon and 
Rothblum, 1984: 503). As can be understood from 
this definition, academic procrastination is very 
common and it is inevitable that the university stu-
dents procrastinate. In a study (Jadidi, Moham-
madkhani and Tajrishi, 2011), the relationship be-
tween students' perfectionism and academic pro-
crastination behavior was investigated. Students 
with higher grades were found to be involved 
more in academic procrastination than those who 
received lower grades because of their perfection-
ism. Students who procrastinate sometimes post-
pone what is to be done arbitrarily, sometimes be-
cause of perfectionism. 

Career interest is something that students think 
about before they graduate. Every human being 
who is trained wants to work and succeed in the 
field of expertise in which they are trained. Türkay 
and Solmaz (2011) aimed to measure the effect of 
career values and leadership skills of tourism stu-
dents on their desire to have a career in tourism. 
287 students took the 27-item scale and the "man-
agerial competence" in leadership skills was found 
to be prominent.  And this leadership skills are 
proved to have an indirect positive effect on the 
desire to make a career in tourism. Students may 
be more willing to pursue career goals when they 
procrastinate in the name of perfection and think-
ing that they will achieve success as a result of per-
fectionism. For this reason, the following hypoth-
esis has been established. 

H3: Academic procrastination behaviors of 
university students receiving tourism education 
affect their career interests. 

The students who are studying tourism at uni-
versity level naturally aim for a career in tourism 
after graduation (Dinçer, Akova and Kaya 2013, 
Baltacı, Üngüren, Avsallı and Demirel, 2012). 
Students procrastinate throughout their education 
in order to be more successful and to maintain a 
perfect academic life. (Jadidi, Mohammadkhani 
and Tajrishi, 2011). The following hypothesis has 
been established in view of the assumption that the 
academic procrastination plays a mediating role 
between the long-term orientation of university 
students receiving tourism education and their ca-
reer interests in the sector. 

H4: Academic procrastination plays a media-
tory role in the relationship between long-term 
orientations and career interests of university stu-
dents receiving tourism education. 

3.3. Research design and data collection method 

 The population of the study consists of the un-
dergraduate and graduate level students studying 
tourism in Turkey. Target population of the study 
consists of the students who re-registered to the 
Tourism Management Departments of Tourism 
Faculty which is found in one of the two public 
universities where this research was conducted 
and the Tourism and Hotel Management programs 
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of the two vocational schools found in those uni-
versities in the fall semester of 2016-2017 aca-
demic year. Due to the fact that the exact number 
of tourism students cannot be obtained, it is aimed 
to reach 384 students for practical reasons. Alt-
hough the exact size of the universe is unknown, 
it is stated that this number will be enough if the 
size of the universe is over 100.000 by Sekaran 
(2003: 294). It was decided to go beyond the sam-
ple size considering that there might be some 
missing or incorrect observation. In November of 
2016, a total of 464 valid surveys were conducted 
with drop-off/pick-up and face-to-face methods. 

The research was designed in the form of de-
scriptive and relational search model and the data 
were compiled using a questionnaire which is de-
veloped on the basis of the literature. In addition 
to questions about the demographics and educa-
tion of students in the questionnaire, there are also 
8-item long-term orientation, 10-item career inter-
est in tourism and 19-item academic procrastina-
tion scales. 

The long-term orientation scale was developed 
by Bearden, Money and Nevins (2006). The scale 
is two-dimensional consisting of traditionalism 
and planning, accounting for 55.05% of the total 
variance. Career interests scale was developed by 
Riegel and Dallas (1998) and Kuşluvan and 
Kuşluvan (2000). The scale is also two-dimen-
sional and accounts for 44% of the total variance. 
Academic procrastination scale was developed by 
Çakıcı (2003). The scale has five dimensions and 
accounts for 54.38% of the total variance. The re-
sponse categories for all the items in the scales 
were subjected to a 5-point Likert scale of 1: 
strongly disagree, ... 5: strongly agree. 

Missing data analysis was applied to the scales; 
the analysis has shown that the lost data rate varies 
between 0.2% and 5.4%. Since it was determined 
that the missing data have been lost randomly, the 
average of the relevant items has been assigned to 
their place. Then, multivariate analysis was ap-
plied in reference to scales and; two observations 
were removed from the data sets. 

Whether the data obtained from the scales were 
multivariate normal distributions or not were 

tested separately. In this direction, the binary cor-
relation between sequential Mahalanobis values 
and chin for each scale was checked to see if the 
number of items pertaining to the scale was greater 
than the theoretical values at the 5% significance 
level. The correlation value calculated for the 8-
item long-term orientation scale was 0.975; theo-
retical value of 0.841. The correlation for the 10-
item career interest scale was 0.988; the theoreti-
cal value of 0,860. The correlation coefficient for 
the 19-item academic procrastination scale was 
calculated as 0,986; the theoretical value was 
0.909. Since the number of items of correlation co-
efficients calculated for each of the three scales 
was found to be greater than the theoretical values 
at the significance level of 0.5%, the data obtained 
from each of the three scales were concluded as 
multivariate normal distributions (Kalayci, 2016: 
216). Factor and regression analyses were used as 
well as descriptive statistics. 

The service orientations of the students were 
determined by the 5-item scale developed by 
Gwinner et al. (2005). The original English scales 
were translated into Turkish by the researchers un-
der the supervision of an English instructor. Then, 
it was translated from Turkish back to English by 
another English instructor. There wasn’t any prob-
lematic difference between the original and the 
second translation. It is stated that this scale is one-
dimensional and explains 55.05% of the total var-
iance. One-dimensionality was also confirmed in 
our study and 55.7% of total variance is explained. 

Factor analysis was used in the study to ensure 
the construct validity of the study. Additionally 
the data obtained from the scales has been exam-
ined for the reliability analysis by bisection of the 
scale except the service orientation subscale, ran-
dom bisection of the sample and assessment of 
Cronbach Alpha values for singular and plural 
digit items. Item-total correlations and multiple 
explanatory variables (multiple R2) has also been 
calculated.  The anticipation was that item-total 
correlations being positive and greater than +250 
(Kalaycı, 2010: 412) and multiple R2 values ap-
proaching +1 and not being less that 0.250 while 
varying between 0 and +1 (Alpar, 2012: 391; 
Kalaycı, 2008; 412). If the item-total correlation 
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variable of an item is too low, the necessity of ex-
clusion from the scale would be considered (Özda-
mar, 2011: 610; Alpar, 2012: 489).  

The reliability coefficient of the extraversion 
scale was reported to be 0.79 (Tabak, Baskı, Tatar 
and Çetin, 2010: 545) and the service orientation 
scale is 0.770 (Gwinner et al. 2005: 139). Table 1 
shows the results of the reliability analysis. The 
reliability coefficients of the two scales were 
0.789 and 0.791, respectively. The item-total cor-
relations were between 0.202 and 0.601 for the ex-
troversion scale and between 0.552 and 0.602 for 
the service orientation scale; there were no nega-
tive signs on both scales. The multiple R2 value of 
an item of extraversion is 18.5%. Since the item-
total correlation of this item was 0.3336, no dele-
tion was performed. After these evaluations, it was 
concluded that both scales were reliable 
(Büyüköztürk, 2007; 171). 

The 8-item long-term orientation scale was de-
veloped by Bearden, Money and Nevins (2006). 
Turkish adaptation of this scale was done by an 
English instructor. In our study, 3 items were ex-
cluded from the scale, two dimensions were de-
tected and it is determined that 71% of the total 
variance was explained. The reliability coefficient 
of the long-term orientation scale was reported as 
.82 (Bearden et al., 2006: 461). In the reliability 
analysis of the 8-item long-term orientation scale, 
three items (“I make long-term plans (0.202), 
“The family inheritance is important for me” 
(0.098) and “I care about staying connected to my 
past” (0.163).) were decided to be removed from 
the scale. The multiple R2 value of an item was 
0.269 and it was decided to be kept in the scale. 
The reliability coefficient of the remaining 5 items 
as a whole was 0.741 

 

Table 1. Reliability coefficients of the scale 
                                                                     Scales 
  
Coefficients 

Long Term Ori-
entation (LTO) 

Career Interest 
(CI) 

Academic Pro-
crastination 

(AP) 

Number of items 5 8 19 

Alpha coefficient for the first half of the scale - 0,822 0,746 

Alpha coefficient for the second half of the scale - 0,743 0,776 

Alpha coefficient for the odd numbered items  - 0,737 0,753 

Alpha coefficient for the even numbered items - 0,727 0,792 

Alpha coefficient for the random selected 234 surveys  0,761 0,834 0,842 

Alpha coefficient for the random selected 228 surveys 0,719 0,883 0,876 

Smallest and largest item-total correlation values  0,428-0,555 0,435-0,747 0,326-0,686 

Negative item-total correlation values None None None 

Smallest and largest multiple R2 values 0,269-0,457 0,243-0,649 0,268-0,560 

Smallest and largest Alpha value when the item is deleted  0,676-0,729 0,829-0,864 0,843-0,858 

Alpha coefficient for the whole scale 0,741 0,862 0,860 

Scale average 3,9631 3,2063 3,2009 

 
The 10-item career interest scale was devel-

oped by Riegel and Dallas (1998) and Kusluvan 
and Kusluvan (2000). Turkish adaptation of this 
scale is described in Duman et al. (2006). In our 
research it was seen that the scale was collected in 
two dimensions and 54% of the total variance was 
explained. 

The reliability coefficient of the 10-item career 
interest scale was reported as .92 (Kusluvan and 
Kusluvan, 2000: 265). In reliability analysis, it 
was decided to exclude two items (“I loathe 

changing my workplace” (0,038) and “I do not 
think that I will make a career in a sector other than 
tourism” (0,147)). In the analysis made with 8 
items, the multiple explanatory value (R2) of an 
item was 0.243 and since the item-total correlation 
of this item was 0.435, it was decided to be kept in 
the scale. The reliability coefficient of the remain-
ing 8 items as a whole was 0.862. The academic 
procrastination scale was composed of 19 items. 
This scale was adapted to Turkish by Çakıcı, 2003. 
In our research, a three-dimensional structure was 
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identified and 61% of total variance was ex-
plained. 

The reported reliability coefficient of the 19-
item academic procrastination scale was .92 
(Çakıcı, 2003: 77). In the reliability analysis it was 
determined that multiple explanatory value (R2) of 
four items (8. I leave studying boring lessons to 
the last minute (0,278), 10. While studying I often 
take a break to do something, to talk to someone, 
to drink tea or coffee etc. (0,268), 13. If I have pre-
pared a study program for myself, I stick to it 
(0,289) 15.there are some courses I have failed just 
because I left studying for them to the last minute 
(0,272) ) were too close although all of them are 
under 0,300. It was also determined that total item 
correlation values of these 4 items were 0,391, 
0,388, 0,396 and 0,416 respectively and all being 
higher than, 250 they weren’t excluded from the 

scale. The reliability coefficient of the scale as a 
whole was 0,860. 

4.2.Respondents’ profile 

Table 2 shows the percentages of the partici-
pants based on some demographic variables. 60% 
of the students are male and the associate and un-
dergraduate students are almost half to half. 85% 
is under 23 years old. Two thirds of the partici-
pants are daytime education students. Those who 
chose their schools in the first row are approxi-
mately two thirds of the total participants. 50% has 
chosen the school in one of the first three choices. 
The average order of choice is 5,15 among 418 
students (sd:5,814, min:1, max:30). For the 264 
students who indicated their grade point averages 
the range is between 0.55 minimum and 3.97 max-
imum and the average is 2,3022 (sd:0,61127) in 4-
point grading system. 

Table 2. Distribution of student according to demographic information (n:462)  
Demographics F % Demographics f % 
Gender   Age   
Male 273 59,1 17-20 185 40,0 
Female 189 40,9 21-23 215 46,5 
Department   24+ 62 13,4 
Tourism Management. (Undergraduate) 239 %51,7 Rank of choice (n:418) 

Avg.:5,15; sd.:5,814; Min:1; Max:30 Tourism & Hotel Management (Associate) 223 48,3 

Grade   1 146 31,6 
1 157 34,0 2-3 89 19,3 
2 199 43,1 4-5 59 12,8 
3 63 13,6 6-10 59 12,8 
4 43 9,3 11-30 65 14,1 
Grade point average (n:264) Programme   
Avg.:2,3022; sd:0,61127 
Min:0,55; max: 3,97 

  Daytime education 308 66,7 
  Evening education 154 33,3 

4.3.Factor analyses of the scales 

The factor analysis applied to the long-term 
orientation scale which went down to 5 items after 
reliability analysis revealed a two-dimensional 
structure explaining 71% of the total variance. 
KMO sampling adequacy was determined as 
71.0% in the analysis. The Bartlett's Test of Sphe-
ricity (c2: 573,554; s.d.: 10; p <0.001) is also sig-
nificant. This is also confirmed by the fact that the 
data set conforms to the factor analysis and the 
data shows a multivariate normal distribution. Ac-
cordingly, the first factor consisting of two items 
explains 35% of the total variance. In this factor, 
the importance of respect for the customs (0,875) 

and the traditional values (0,872) had been united. 
Therefore, the factor is named as traditionalism 
and both factors are major characteristics. The sec-
ond factor consists of three items and explains 
35% of the total variance. In this factor; giving up 
today's enjoyment for the benefit of the future 
(0,859), hardworking for the future (0,784) and 
persistence (0,587) were united. Since the items 
indicate planning, the factor is named “planning”. 
Here, giving up today's pleasure for the benefit of 
the future and hardworking grabs attention (load> 
0.700). 
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Table 3. Long term orientation factor analysis results 
 Load Eigenvalue E. Variance Average Alpha 

I.Traditionalism  1,782 35,648 4,1748 0,765 
1.Respect for tradition is important to me. ,875   4,2842  
7.Traditional values are important for me. ,872   4,0654  

II.Planning  1,746 34,919 3,8219 0,682 
6. I don’t mind giving up today’s fun for success 
in the future. 

,859   3,5808  

5.I work hard for success in the future. ,784   3,7137  
8.Persistence is important to me. ,587   4,1714  

Basic Components Analysis with Varimax Rotation; Total Variance Explained: %70,567; 
KMO Sampling Adequacy: %71,0; Bartlett's Test of Sphericity: c2: 573,554; s.d.: 10; p<0.001 

General Average: 3,9631; Alpha for the Whole Scale: ,741 
Respond Categories:1: Totally Agree…,5: Totally Disagree 

 
The career interest scale in tourism consisted 

of 10 items, but after the reliability analysis two 
items have been deleted and it was decreased to 
eight. In factor analysis conducted with eight 
items, two dimensions were identified, explaining 
65% of the total variance. KMO sampling ade-
quacy was 87%. The Bartlett's Test of Sphericity 
(x2: 1570,593; s.d.: 28; p <0.001) also confirms 
that the data set conforms to the factor analysis and 
that the data came from the multivariate normal 
distribution. 

The first factor consists of five items and ex-
plains 36% of the total variance. In this factor; the 
belief that there is not much to gain from a career 
in tourism (0.788), not knowing what to do after 
graduation (0.775), not being able to work in tour-
ism for many years (0.744), not contemplating 
tourism career after graduation (0.707) and ac-
cepting tourism preference as a mistake (0,699) 

were combined. When the items were examined, 
it refers to a non-tourism career and therefore the 
factor is called “Career Interest Other Than of 
Tourism”. Although all of the items are major, the 
idea that there is not much to gain from a tourism 
career is predominant. 

The second factor consists of three items de-
scribing career interest in tourism. In this factor; 
being interested in the job opportunities in tourism 
sector (0,790), looking for a future in tourism 
(0,785) and the talking on the job opportunities in 
tourism (0,583) were united. Therefore, the factor 
is called “Career Interest in Tourism”. The factor 
explains 28% of the total variance; being inter-
ested in the job opportunities in tourism sector and 
looking for a future in tourism are clearly predom-
inant issues.

Table 4. Factor analysis results of career interest scale  
 Load Eigenvalue E. Variance Average Alpha 

I. Career Interest Other Than Tourism  2,908 36,346 3,2648 0,860 
4. There is not much for me to gain from a 
career in tourism 

,788   3,5326  

3.  I don't know what to do after graduation. ,757   3,3638  

2.  I can not work in tourism sector for many 
years. 

,744   2,8957  

1. It is definite that I will not work in the 
tourism industry after graduation 

,707   3,1277  

5. It was a big mistake to choose tourism as a 
career path 

,699   3,4043  

II.Career Interest in Tourism  2,219 27,735 3,1087 0,668 
7. I am interested in the job opportunities in 
tourism sector. 

,790   3,3283  

6.I think my future is related with the future 
of the tourism sector. 

,785   2,9934  

10. We usually talk about the job opportuni-
ties in tourism sector among friends. 

,583   3,0043  

Basic Components Analysis with Varimax Rotation; Total Variance Explained: %64,781; 
KMO Sampling Adequacy: %87,1; Bartlett's Test of Sphericity: c2: 1570,593; s.d.: 28; p<0.001 

General Average: 3,2063; Alpha for the Whole Scale: 0,862 
Respond Categories:1: Totally Agree…,5: Totally Disagree 
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In the factor analysis applied to the 19-item ac-
ademic procrastination scale, four items with a co-
origin of less than 0.400 were removed in the first 
place (these are four of the five items with multi-
ple RE values less than 0.300), then three more 
items under 0.500 were removed and the analysis 
was completed as such (Table 4). Thus, the lowest 
homogeneity was 0,498. KMO value was 82.4%; 
Bartlett's Test of Sphericity (p2: 1784,730; s.d.: 
66; p <0.001). Thus, it is understood that the data 
set is suitable for factor analysis and the data dis-
plays multivariate normal distribution. 

The first factor consists of six items and ex-
plains 25% of the total variance. In this factor; 
items of leaving studying for important exams to 
the last day. (0,727), leaving it to the last day to 
prepare for important courses (0,726), thinking 
about other things to do while studying (0,699), 
dealing with other jobs before the exams (0,682), 

doing pleasant things instead of studying (0,681) 
and not completing assignments for minor reasons 
(0,604) were combined. Considering the items, it 
is understood that the preparation for the lessons 
or exams are being constantly postponed, and 
other tasks are taken instead. Thus, the factor is 
named “Procrastination”. In this factor, leaving 
the preparations for the courses and exams to the 
last day is conspicuous. 

The second factor, which consists of three 
items, explains 19% of the total variance. This fac-
tor was named “Punctuality” since the items con-
stituting the factor are submitting assign-
ments/projects on time (0,818), completion of the 
assignments (0,782) and completing them before 
the deadline (0,746). All three are major items and 
submitting assignments and projects on time is 
noteworthy among them in this factor (load> 
0.700).

Table 5. Factor analysis results of academic procrastination    

 Load Eigenvalue E. Variance Average Alpha 

I. Procrastination  3,035 25,295 3,1129 0,810 

6. Even if I have important exams, I leave studying 
for these exams to the last day. 

,727   3,1435  

14. I leave studying to the last day even for im-
portant courses. 

,726   3,2494  

5. Every time I start to study other things I need to 
do come to my mind. 

,699   2,7467  

12. Even if the exam date has already been an-
nounced, I would be dealing with other jobs that 
have no priority when the exam day comes close. 

,682   3,1463  

3. I quit studying early to do more pleasant things. ,681   2,9055  

18. I leave my assignments / projects to the last day 
with trivial reasons. 

,604   3,4859  

II.Punctuality  2,311 19,259 3,9414 0,747 

11. I submit my assignments/   projects on time. ,818   4,0263  

16. I can not finish my assignments/projects on 
time. 

,782   3,8848  

2. I complete my assignments / projects before the 
deadline. 

,746   3,9132  

III.Being Hardworking  1,993 16,611 2,9098 0,510 

7. I attend the classes prepared. ,815   2,7582  

9. I complete the reading assignments given for any 
course before attending to the classes. 

,780   2,8434  

1. I study to my lessons regularly. ,661   3,1277  

Basic Components Analysis with Varimax Rotation; Total Variance Explained: %61,164; 
KMO Sampling Adequacy: %82,4; Bartlett's Test of Sphericity: c2: 1784,730; s.d.: 66; p<0.001 

General Average: 3,2691; Alpha for the Whole Scale: 0,823 
Respond Categories:1: Totally Agree…,5: Totally Disagree 
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The last factor explaining 16.6% of the total 
variance consists of three items. In this factor with 
low reliability (α: 0,510); attending the classes 
prepared (0,815), completing the given reading as-
signments before attending the classes (0,780) and 
studying regularly (0,661) were collected. Consid-
ering the items, this factor is called “Being Hard-
working”. Attending the classes prepared and 
completing the given reading assignments before 
attending the classes are of significant quality 
among the items. 

Multiple regression analysis was performed to 
determine the effect of long-term orientation on 
career interest. It was determined that the model 
could be used to explain the career interest other 
than tourism (F2; 459: 10,039, p <0,001). While 
the coefficient of traditionalism is insignificant, 
one unit increase in planning increases the career 
interest other than the tourism sector by 0.216 
units. 

Students who receive tourism education at uni-
versity level may naturally be expected to con-
tinue their careers in tourism sector. Therefore, the 
following step regression analysis and mediation 
test were conducted by considering the “Career In-
terest in Tourism” dimension on career interest 
scale. It is understood that the career interest in 

tourism is best explained by “planning” (F1; 460: 
37,794; p <0,001). This model explains the career 
interest in tourism by 7.4%. It is ought to be ac-
cepted that this ratio is low. One unit increase in 
planning increases the career interest in tourism by 
0.276 units. Thus, H1 is supported. 

The analysis to determine which of the two di-
mensions of long-term orientation can explain the 
“being hardworking” factor which can be used to 
best explain the career interest in tourism, revealed 
that the model was significant (F1; 460: 72,072, p 
<0,001). According to this, the best long-term ori-
entation dimension explaining “hardwork” is 
“planning”. A one-unit increase in planning in-
creases being hardworking by 0.368 units and can 
explain 13.4% of the change in hardworking. It is 
understood that H2 hypothesis is supported. 

The stepwise regression analysis for the effect 
of academic procrastination on career interest in 
tourism has shown that the model can be used in 
the prediction process (F1;460; 460: 26,914, p 
<0,001). He showed that the dimensions of hard 
work have a positive impact on career interest in 
tourism and a rise in hard work has led to an in-
crease of 0.235 units on career interest in tourism. 
This model describes a low rate of 5.3% of the 
change in the dependent variable. Thus, H3 hy-
pothesis is supported.

Table 6. Results of the regression analysis 

Models 

Non-standardized coefficients Standardized coeffi-
cients t Level of signifi-

cance 
B Std. Error Beta 

M
od

el
 1

 
(H

1)
 

(Fixed) 1,785 ,220  8,127 ,000 
Planning ,346 ,056 ,276 6,148 ,000 
Dependent variable: Career Interest in Tourism 
R: 0,276; R2: 7,6%; Adjusted R2: 7,4%; (for the Model) F1;460: 37,794, p<0,001 

M
od

el
 2

 
(H

2)
 

(Fixed) 1,284 ,195  6,574 ,000 
Planning ,425 ,050 ,368 8,490 ,000 
Dependent variable: Hardwork 
R:0,368; R2: 13,5%; Adjusted R2: 13,4%; (for the Model) F1;460: 72,072, p<0,001 

M
od

el
 3

 
(H

3)
 

(Fixed) 2,365 ,150  15,752 ,000 
Hardwork ,256 ,049 ,235 5,188 ,000 
Dependent variable: Career Interest in Tourism 
R: 0,235; R2: 5,5%; Adjusted R2: 5,3%; (for the Model) F1;460: 26,914, p<0,001 

M
od

el
 4

 
(H

4)
 

(Fixed) 1,569 ,227  6,900 ,000 
Planning ,275 ,060 ,219 4,582 ,000 
Hardwork ,168 ,052 ,155 3,241 ,001 
Dependent variable: Career Interest in Tourism 
R: 0,311; R2: 9,7%; Adjusted R2: 9,3%; (for the Model) F2;459: 24,540, p<0,001 
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Planning among the long-term orientation scale and 
being hardworking among the academic procrastina-
tion scale are revealed to have a positive impact on ca-
reer interest in tourism. With the addition of hardwork-
ing to the model, the t value of the planning decreased 
from 6,148 (p <0,0001) to 0,219 (p <0,0001), but still 
remains significant. Therefore, it is clear that being 
hardworking is a partial mediator on the effect plan-
ning on career interest in tourism. Thus, the mediating 
hypothesis (H4) is also supported. However, it should 
be noted that the last model can be used in explaining 
career interest in tourism only by 9.3% and this ratio is 
low.  

The Sobel test was used to determine the signifi-
cance of the partial mediation effect of being hard-
working on the effect of planning over long-term ori-
entation scale on career interest in tourism. The pro-
posed formula for the test by Sobel (1982) is as fol-
lows, and the result is approximately equal to the value 
Z (MacKinnot, Lockwood, Hoffman, West and Sheets, 
2002: 85).  

z=  = 3,98943 

In the formula a represents the non-standardized 
coefficient value (a: 0,346) between the independent 
variable (planning) and the agent variable (career in-
terest in tourism), whereas Sa represents the standard 
error value (Sa: 0,056) of this coefficient. In the for-
mula, b represents the non-standardized coefficient 
value (b: 0.256) between the mediator variable and the 
dependent variable (career interest in tourism), and Sb 
represents the standard error value (Sb: 0.049) of this 
coefficient. Z value was calculated as 3,98943. Since 
the standard Z value of α: 0.05 was greater than 1.96, 
it was concluded that the mediating effect was signifi-
cant (p <0.001). 

5. Conclusion 

In this study, it has been tried to determine the effect 
of long-term orientations of tourism and associate de-
gree students on their intention to pursue a career and 
to determine whether academic postponement has an 
intermediary role in career intentions in the long term. 
According to the results of the study, the hypothesis 
that long-term orientation of university students re-
ceiving tourism education affects the intention to make 
a career in tourism sector is supported. Dinçer, Akova 

and Kaya (2013) coincide with the research which de-
termined that the students studying at the associate 
level aim to reach top positions in the tourism sector in 
the long term. The dimension that best describes indus-
triousness from the dimensions of academic procrasti-
nation is plaint from long-term orientation dimensions. 
Diligence size has been found to increase career inten-
tion in tourism. This increase supports the hypothesis 
that university students receiving tourism education af-
fect the long-term orientation intention. The hypothe-
sis that academic procrastination affects the academic 
procrastination behaviors and career intention also 
seen with the findings is obtained. It is clear that long 
term orientation positively affects the career intention 
of tourism in the tourism sector. Therefore, it appears 
that the effect of planning on career intention in tour-
ism is a partial instrument of diligence. Thus, the hy-
pothesis that academic procrastination plays a mediat-
ing role in the relationship between long-term orienta-
tion and career intention on university students receiv-
ing tourism education is supported. This finding coin-
cides with the findings of the study conducted by 
Jadidi, Mohammadkhani and Tajrishi (2011), who de-
termined that the tourism students procrastinates be-
cause they wish to be perfect for the academic goals.  

According to the findings, it is observed that the 
planning, according to the long-term orientations of the 
students receiving tourism education, has an impact on 
career intention both in tourism and outside of tourism. 
The effectiveness of being planned in daily life is also 
seen with the findings obtained. In addition, the posi-
tive effect of diligence on career intention in tourism 
will be a gain on behalf of the tourism sector in terms 
of the positive effect of the students receiving tourism 
education on the perspective of tourism sector. 

The findings of our study can give remarkable in-
formation about career interests of the tourism stu-
dents, their long-term orientation and tendency to-
wards academic procrastination primarily to university 
administrators and academicians who give education at 
associate and bachelor's degree and then to the owners 
and managers of tourism enterprises in the tourism sec-
tor. At the same time, this study can make significant 
contributions to the researchers by enriching the liter-
ature since there has not been any study in this direc-
tion regarding the students who have previously re-
ceived tourism education. 
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The scope of this study limited to the students of 
Mersin University and Selcuk University can be ex-
panded and applied in the other cities of Turkey. In ad-
dition, expending the scope of this study to the other 
countries later on might be important in terms of com-
parison.  
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